Eastern Illinois University

The Keep
Plan B Papers

Student Theses & Publications

1-1-1967

Vocational Guidance in the Elementary Grades
Sandra J. Hollenback

Follow this and additional works at: https://thekeep.eiu.edu/plan_b

Recommended Citation
Hollenback, Sandra J., "Vocational Guidance in the Elementary Grades" (1967). Plan B Papers. 519.
https://thekeep.eiu.edu/plan_b/519

This Dissertation/Thesis is brought to you for free and open access by the Student Theses & Publications at The
Keep. It has been accepted for inclusion in Plan B Papers by an authorized administrator of The Keep. For more
information, please contact tabruns@eiu.edu.

VOCATIONAL GUIDANCE IN THE

EIJ1'vffNTABY GRADES
{TITLE)

BY

Sandra. J. Hollenbeck

PLAN B PAPER
SUBMITIED IN PARTIAL FULFILLMENT OF THE REQUIREMENTS FOR
THE DEGREE MASTER OF SCIENCE IN EDUCATION
AND PREPARED IN COURSE

Ednca.tj on

567,

Northern T llinois IIniyersity

IN THE GRADUATE SCHOOL, EASTERN ILLINOIS UNIVERSITY,
CHARLESTON, ILLINOIS

1967
YEAR

I HEREBY RECOMMEND THIS PLAN B PAPER BE ACCEPTED AS
FULFILLING THIS PART OF THE DEGREE, M.S. ,IN ED.

ADVISER

DEPARTMENT HEAD

TABLE OF CONTENTS

ACKNO~TS

... ... • • .. •
• . . ....... . • • • • • • •

• • • • • • • • • • • • •

INTRODUCTION •• • • • • • •

Page

• iii
•

1

Chapter
I. THE ROLE OF VOCATIONAL GUIDANCE IN THE ~TARY SCHOOL
AND ITS SIGNIFICANCE FOR CHILD DEV'EWP.MENT. • • • • • • •

4

Attitude Formation--An Important Developmental Process. •
Ex.ploration--A Broadening, Enriching Experience • • • • •

10

II.

PRACTICE3 AND PROCEDURES UTILIZED FOR STRUCTURING

INFORMATION INTO THE

III.

5

SCHOOL. • • • • • • • • •

18

Unit Approacb--Ef'fective for the Primary Grades • • • • •
Integration into the Social Studies Program--An Approach
for the Intermediate Grades • • • • • • • • • • • • • •

19

EL~ENTARY

25

SPECIAL PROBL»AS TO BE CONSIDERED IN THE AREA OF
VOCATIONAL GUIDANCE IN THE ELEXENTARY SCHOOL •• • • • • •

31

Occupational Information and Exceptional Children • • • •

31

The Gifted. • • • • • • • • • • • • • • • • • • • • • •
The Retarded. • • • • • • • • • • • • • • • • • • • • •

32

Helping Minority Groups Prepare for Occupations. • • • •
Vocational Guidance in a Changing World • • • • • • • • •

37
41

BIBLIOGRAPHY. • • • • • • • • • • • • • • • • • • • • • • • • • •

44

34

The author wishes to thank Dr. Carroll H. Miller, Professor of
Kducation at Northern Illinois University, for the valuable advice &lld.
assistance he rendered during the preparation of this paper.

iii

INTRODtJCTION
In a paper entitled, "Occupational Information in the Elementary
School," presented to the 1963 APGA Convention, Du.gald

s.

Arbuckle

opened by commenting that the subject of occupational information in
the el811lentary school might seem at first glance to be a dull and
pointless topic; a topic about which little could be written.

He went

on to point out that in the last eight years of The Vocational Guidance
Quarterly preceding the writing of his paper, only four articles dealt
with vocational guidance in the elementary grades.

The same paucity of

material was discovered in The Personnel and Guida.nee Journal, where only
two articles dealing with elementary vocational guidance appeared in ten
years.

He further pointed out that books dealing with elementary guid-

ance touched only briefly on the place of vocational guidance in the
design for elementary guidance services. 1
In the last few years, however, it would seem that the interest in,
and importance of vocational guidance at the elementary level has become
increasingly significant.

The implications of occupational information

in the elementary school are being discussed by both writers of articles
appearing in guidance periodicals, and authors of books-with at least
1Du.gald s. Arbuckle, "Occupational Information in the Elementary
School," The Vocational Guidance Quarterly, Vol. XII, No. 2 (Winter,
1963-64), PP• 77-84.

1

2

one recent book, Occupational Information in the Elementary School,
by Willa. Norris, 2 devoted entirely to the study.
On the other hand, while many members of the guidance profession

have become increasingly aware that occupational information

~

have

a. place in the elementary school, the published information dealing with

the topic is widely and sparsely scattered throughout periodicals, books,
and pamphlets, and reflects a wide variety of theories, opinions, practices,
and procedures.
The following pa.per is written in an attempt to draw together some
of these scattered opinions, and through a. study of the various authors
beliefs and practices, to evolve a plan for the place of occupational
information in the elementary grades.

Of course, no plan for the imple-

mentation of a program, no matter how fine the practices and procedures
outlined might be, has substance unless it is based upon a firm belief in
the merits of the program itself.

Therefore, the first chapter of this

pa.per will deal with the importance of the role of vocational information
at the elementary level--what it is, and why it is needed.
The second part of the paper will be an attempt to show a variety of
practices and procedures for introducing occupational information into the
elementary school, while Chapter III will deal with special problems, such
as the exceptional child and vocational information, which must be considered
if a truly thorough and effective program of occupational information is to
be structured for the elementary grades.
2willa. Norris, Occu ational Information in the Elements. School
(Chicago, Illinois: Science Research Associates, Inc., 19 3 •

3

It is the author's hope that this paper will help point out and clarify
the function whiah vocational guidance in the elementary grades can and
should fulfill.

It is an area whiah bas received little recognition by

educators in the field of guidance, but one which bas important contributions to make to the optimum growth and developnent of our young people.
This, after all, is the goal toward which all school personnel striv....

to help each individual child to develop socially and emotionally, and
to discover and utilize to the optimum his om unique interests, abilities,
and talents.

TD BOLB OF VOCA!IONAL GUIDANCE IN THE KLWEN!ARY SCID>L

AND ITS SIGNIFICANCE M>R CHILD DEVBWPMIN!
Perhaps the first question to be raised should be, "Just what is
vocational guidance in the elementary grades"? It migb.t be easier to
begin answering this question by deciding what vocational guidance for
the elementary gradea should

~

be.

It is not specific information which is issued to students in order
to help them reach career decisions. To attempt to help a fourth-grade
child, for instance, to malte a choice as to what vocation he will pursue
twelve years hence would be the height of folly.
·Nor is vocational guidance in the el•entaey grades intended to be
a build-up of a

huge

reservoir of infol'llation, concerning a multi tu.de of

jobs, which the young person will be expected to draw upon when the
crucial time for deoiaion•making does arrive. Again, a brief examination
of such a theory proves it to be highly impractical, for already it is
obvious that rapid technological advancements mean that a very large
percent~

of our elementary school children will be working at jobs

which are not yet in existence.

If one of the purposes of vocational

education is to teach the individual to hold a job in the society of
which he

..!!:.!! be

a part, then it becomes obvious that in an age of

almost "superchange", what society will be in 10 or 15 yeare oanaot
be predicted with

any degree of certainty.
4

5
In writing the preface for 'Nrenn•s book, The Counselor in a
Changing World, Dael L. Wolfle, chairman of the Commission on Guidance
in American Schools, states:
How can boys and girls and young men and women now in
school best be prepared to cope with the problems they will face
twenty years from now? The world of then will be different from
the world of now, at least as different as the world of now is
from the world of 1940. There will be technological and industrial changes, social changes, changes in international relations,
and changes in educational methods and organization. Some of
these changes will offer promising opportunities; some may pose
disturbing threats. Some of the changes can be predicted; others
will come as surprises. That there will be major change is
absolutely certain, for we have developed a society that simply
cannot stand still.3
If then, vocational guidance in the elementary grades is not the
dispensation of specific job information with the goal of helping
students reach career decisions, nor is it the accumulation of a wide
background of job facts to be utilized at a. later date by the student,
just how does a program of occupational information fit into the
elementary school? .Exactly what role should such a program fulfill in
the elementary design?
Attitude Formation--An Important Developmental Process
The author agrees with Willa. Norris when she calls the elementary
school years a period of "readiness" for eventual vocational choice--&
time for the development of positive attitudes toward work itself', and
3Dael L. Wolfle in The Counselor in a Changing World by c. Gilbert
Wrenn (Washington, D. C.: American Personnel a:nd Guidance, 1962), Preface
P• ii.

6
toward a variety of occupations. 4 The key word here is attitudes.

The

formation of our basic attitudes, desires, interests, likes, dislikes,
and needs begins as soon as life itself begins, and many of these
factors whioh are basic to the development of a unique personality
are crystalized in the early levels of childhood.

By the time children

reach the elementary classroom, the formulation of their basic personality structures is well underway, and these basic characteristics are
greatly influenced by all the attitudes of those around them, and the
experiences to which the young children are exposed.

Vocational choice

is not a single event, but as super points out, a long developmental
process which begins with the formation of attitudes toward one's self
and the world of work when an individual is still very young.
Vocational development is conceived of as one aspect of
individual development. Like social development, emotional development, and intellectual development, it has both distinctive
characteristics which make focusing on it worthwhile and common
characteristics which reveal it as one way in which the general
development of the individual manifests itself. Work like social
life and intellectual activity, is one specific medium through
which the total personality can manifest itself. Like other
aspects of development, vocational development may be conceived
of as beginning early in life, and as proceeding along a curve
until late in life. Thus the four-year old who plays carpenter
or storekee~er is in a very early stage of vocational development • • • •
When speaking of attitudes and vocational development, one immedi-

ately thinks in terms of attitudes toward work itself, and toward the
variety of jobs to be found along the occupational ladder.

To instill

in young people positive attitudes and values with respect to all levels

4s-orris, op. cit., P• 34.
5Donald E. SUper, The Psychology of Careers (New York:
Bros., 1957), p. 185.

Harper and

1
of work ia of particular importance. This can often be done most effeotively at the el•entary level, when childran have not yet built up bias
and prejudice against certain occupations. By the time students reach
junior higb and high school, this bias will exist unless a program of
valid and thorough vocational guidance is initiated into the beginning
stages of the elementary school.

Even then, certain attitudes toward

the world of work will be apparent, for parents and peers have already
exerted a strong influence through their own attitudes toward different
workers; and by chance stat•ents they may have made in the child's presenoe.
It has been a&i.4 that the child brings to school "hiuelf ," shaped
by three forces••heredity, environment, and aaturatio.n. Fortunatel7,
in some cases, these influences can be counteracted, or at least modi-

fied in the veey young child.

A comprehensive program of occupational

infomation, beginning with kindergarten, could do much to dispel some
of the negative attitudes, or aisinformation about jobs, that a child
aight possess.

If children can be shown that no work is degrading if

done well, much will have been accomplilthed toward building a lasting
respect for all work levels and ocoupatioas.

When we speak of attitudes, another important area, tha:s of
developing a wholesome outlook on life, llWlt be considered.

One's

a'ttitude toward hiaself and his own abilities, and his attitude "toward
others, will be of utmost significance for later success in a chosen

vocation.

Barry Fagin, Associate Professor of Psychology at the

University of Florida, reflects on the importance of earl7 attitude
formation and later vocational 811ooesss

8

Vocational interests have a developmental history. They do
not spring forth suddenly, Athena-like from the head of Jove, at
any certain age. Vocational cowiselors recognize that •readiness•
for vocational choices and occupational information is seriously
retarded in some students, and accelerated in others, and that
these individual differences are related to problgms in social
and emotional development and school achievement.
Florence Heisler also points out this fact in an article appearing
in the Elementary School Journal:
The teacher must know that many persons are not so successful in their vocations as they might be because of attitudes-attitudes toward themselves, toward others, and toward various
vocations. He must know that others a.re not successful because
their social relations are undesirable and because they have
not learned to discipline themselves in a work situation. Even
though the surroundings of elementary school pupils are no1i
exactly comparable to an adult's vocational environment, the
children in school do have an opportunity to develop many attitudes and abilities that may be invaluable later in a vocational
si tua.tion. 7
For a child to lea.m to evaluate his own activities in comparison
with the activities of others, to make objective appraisals of failure
and success, and to build a sense of responsibility for bis own improvement, are worthwhile goals.

These healthy attitudes toward oneself are

highly desirable and worthy of the time and effort it takes to develop
them.
When working with others, the young child can learn to take
responsibility for cooperating with and helping others, and to be
tolerant of another's mistakes when the person is doing bis best.

The

child can learn to find pleasure in the success of others, as well as
pleasure in his own successful ventures.

6Barry w. Fa.gin, "Guiding the Vocational Interests of the Child,"
Education, Vol. IJCXIV, No. 3 (November, 1953), p. 172.
7Florence A. Heisler, "Elementary School Background for Vocational
Guidance," Elementary School Journal, Vol. LV, No. 9 (May, 1955), PP• 513-514.
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Toward the world of work, such wholesome attitudes as a. genuine
respect for all vocations and work levels, and for the dignity of work
well done, has been emphasized.
These desirable attitudes would be beneficial in all areas of life,
but particularly, in the area of vocational adjustment.

If an individual

possesses wholesome attitudes toward himself, it would be much easier
to evaluate his own abilities objectively and to eventually select a
vocation where there is a good chance of success.

It would be less

difficult to be tolerant of others' shortcomings, to find others' habits
less annoying, etc., and to generally experience good personal relation•
ships with co-workers if satisfactory attitudes toward other people
have been developed.

And how much easier it would be to select a job

if prejudices against certain occupations did not exist--if the only
consideration were the individual's own interests and abilities.
To develop specific skills in the elementary grades, in prepara.tion for certain vocations, would be highly impractical.

However, there

a.re indications that technical knowledge and skills, a.s important as they
may be, a.re not always the primary considerations of employers when
choosing employees.

Miss Heisler makes this point:

Wholesome attitudes, careful work habits, good social development,
and appreciation of the various work areas are important in guiding
a vocational choice and in helping individuals become successful
in a chosen field. The results of many studies lead us to believe
that qualities other than techniques and knowledges pertinent to
a specific vocation are8importa.nt in the selection of, and the
success in, a vocation.
8Ibid., P• 513.

10

At~itudes

then, developed early in a child's life, can be expected

to be of utmost importance in his vocational development.

Desirable

vocational attitudes encompass much more than just a "point of view"
toward the world of work.

They should reflect good social and emotional

development as well, for only with a satisfactory adjustment socially
and emo'tionally, along with the development of good work habits and
attitudes, can an individual progress toward rewarding
experiences.

voca~ional

Perhaps Grell has summed up the situation concisely when

he wrote in The Vocational Guida.nee Quarterly:
Attitudes toward self are highly important in the development of the future worker. The elementary school pupil can be
helped to develop a more desirable attitude toward himself. He
can learn to accept success as rewarding and failure as a possibility. He can learn to accept his assets and liabilities and
develop wholesome attitudes toward himself as a worthwhile
individual. He can be helped to improve his work habits.
A desirable attitude toward work in general is another
important attitude. The pupil should learn that manual and
other types of labor a.re worthy of one's best efforts. It is
the interaction of all work groups that makes it possible for
us to live on the high plane of living9that we enjoy. No work
should be degraded if it is done well.
Exploration..-A Broadening, Enriching Experience
The author has spent some time in dealing with the importance of
attitudes developed early in a child's life, and the significance of
these attitudes for eventual vocational adjustment and satisfaction.
However, there is another important role which the elementary school
can and should play in vocational development--and that role is providing opportunities for a wide and thorough exploration of the world
of work.
9Lewis A. Grell, "How Much Occupational Information in the Elementary School?" The Vocational Guidance Quarterly, Vol. IX, No. l
(Autumn, 1960), pp. 52-53.
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This is not to be confused with an accumulation of job facts.

To

be sure, information should be gathered, but only in a. general manner.
Elementary school children, unless they a.re early school leavers, will
have little use for specific job facts, other than simply to satisfy
their curiosity about certain occupations.

The need for specific job

information is certainly needed when a. student reaches the age of
realistic vocational choice, but should not be considered of primary
importance for the young child.

It is also quite true that the teach-

ing of specifics about present occupations could prove to be a fruitless
undertaking, for even if the young child could absorb and retain a.
variety of facts and figures a.bout occupations, he would probably find,
when the time came to make a decision concerning his occupation, that
many of these statistics were out-dated and obsolete.

The rapid tech-

nological changes which are a part of our society have been discussed
previously.

Norris also emphasizes the uncertainty of the future, and

its possible effect on jobs:
The only thing we actually know about tomorrow's world of
work is that we do not know what it will be like. War could change
all the predictionsfor the 1960' s, for these forecasts a.re based
on the expectation of an economy functioning in more or less
peaceful conditions. Changes in the occupational world are greatly
affected by new inventions. New jobs are added and old ones are
wiped out. One illustration is the development of television.
Late in the 1940's people began buying television sets; today
almost 90 per cent of all households have at least one set. The
number of workers needed in producing, selling, and repairing
this one product represents thousands of new jobs added to the
world of work. On the other hand, examples can be given of new
inventions or developnents that have eliminated jobs. An illustration is the dial switchboard installed by telephone companies.
These boards have greatly reduced the number of operators required
to handle telephone calls • • • • 10
10
Norris, op. cit., pp. 14-15.

12

However, much can be done by teachers, parents, and counselors
to help the child in his early, impressionable years to learn a great
deal about the world of work.

A young child has a natural curiosity

about many aspects of his environment, and an early interest in jobs
is evident, even among pre-schoolers.

It is very common to observe

children at play "adopting" vocational roles--or to hear discussions
of "what I want to be when I grow up." Of the eight specific purposes,
which Hoppock indicated had been identified for presenting occupational
information to elementary school children, two of these dealt directly
with the exploratory functions of vocational guidance:
To encourage the child's curiosity.
11
To extend the child's occupational horizons.
In the next chapter, a variety of procedures for initiating vocationa.l guidance into the curriculum will be discussed.

At this point,

however, there are some general purposes for the early exploration of
work which could be pointed out.

One of these purposes is rather

obvious--to help the child develop early interests in a wide number of
occupations.

He can be shown the variety of jobs available, and the

importance of each and every occupation--whether it be a service job,
such as the furnace repairman, or a professional
a lawyer.

occupa~ion,

such as

Each worker performs an important and vital function in our

society, and children should be taught to appreciate and respect each
job for its own unique contribution a.nd worth.
Too often, a child's acquaintance with the world of work is
restricted to the occupations with which he comes into personal contact-his father's job, his mother's, a.nd perhaps relatives and neighbors.
11

Robert Hoppock, Occupational Information (New York:

1957), PP• 344-46.

McGraw-Hill,
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If he lives, for example, in a neighborhood primarily occupied by professiona.l people, if his relatives have professional careers, then his
knowledge of other jobs along the occupational scale ma.y be very limited.
And as discussed previously, his attitudes toward other occupations may
have been very biased by the opinions of his relatives, neighbors, and
peers.

This same need for building up a broad acquaintance with a

variety of occupations exists for the child who lives in an atmosphere
where steady employment is simply not considered to be either necessary
or desirable.

Goldie Ka.back reports:

Many of our elementary school children need discussion about
occupations because many of them come from homes where unemployment
has now been the pattern for one or more generations and where
future goals with respect to vocational choice are unspoken and
unknown. The school then must become the link between education
and eventual employment • • • • Many of the underprivileged
children must be motivated to think and plan for the same kind
of vocational levels that we take for granted among middle and
upper class children. Their •poverty of experience• must be
replaced by •multi-experience.•12
Much can be done to counteract these environmental influences.
An opportunity

to~'

and learn about the many kinds of work which

people do, could very well open entirely new vistas for some children.
Enriching experiences which bring children into contact with the multitude
of jobs available in the world of work, would help provide a broad back-

ground for eventual vocational choice.

They would form the firm basis

for developing a broad vocational horizon, which could help the child
discover where his interests lay, and how his abilities and talents
could serve him best.
There is another important purpose to be served when occupations
a.re

being explored--one which is not as easily defined, nor as easily

12Goldie Ruth Kaback, "Occupational Information for Groups of
Elementary School Children," The Vocational Guidance Quarterly, Vol. XIV,
No. 3 (Spring, 1966), p. 167.
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implemented.

It is necessary for children to be aware, not just of the

many types of jobs available, but the effect of the chosen jobs upon
their personal lives, both socially, and economically.

They must be

made aware of the fact that the occupations they choose will have an
impact upon every facet of their lives••where they live, who their friends
will be, bow they will spend their leisure hours, etc.

Barry F'agin points

out how important an individual's occupation becomes, and how it controls
bis entire way of life--it determines his status in society, regulates his
goals and values, controls his manner of speech, dress, where he lives,
and his amusements and recreations.

A person• s occupa:tion makes demands

on every phase of his personal and social life, and is crucial in psychological and educational development. 1 3
These are concepts which are not easy to explain to the very young
child.

He is not ready to grasp the emotional implications that are

inherent in vocational choice; he thinks of a job as "something I'd like
to do" or "that looks like it would be fun."

However; by showing all

sides of an occupation, especially those occupations which children tend
to glamorize and idolize, a true picture can emerge of just what awaits
an individual who ohooses to enter that particular vocation.

The good

and bad, advantages and disadvantages, should be given equal treatment so
that students receive an objective look at the life that is led by those

f'ollowing certain occupational roles.
Willa Norris describes some simple but effective ways to point out
to children how jobs affect one's total life.
l3Fagin, op. cit., P• 171.
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It is true that young children cannot comprehend all the
effects work may have on their own lives. They can begin however
to understand the effect work may have on a. person's place of
residence. They can understand that the petroleum engineer is
usually employed near oil wells or refineries, and the mining
engineer in areas where mines a.re located, whereas such workers
as the salesman, private secretary, doctor, nurse, or teacher
can work practically anywhere. They can a.lso understand that
there is a difference between the work and clothes and surroundings of the miner and those of the teacher or private secretary
or doctor.
Young children cannot comprehend all the demands a.n occupation makes on one's personal and social life. They can consider, however, the effects of different hours of work and
different kinds of work on their relationship with their pa.rents.
If the father is a. minister, he ma.y not have many evenings free
to spend with his family. If be is a business executive, he
may bring home office work every night. If he is a skilled or
semiskilled worker, he may not have hanework to do.14
In discussing the need to explore the world of work, one final
area. should be examined.

It is a rather regrettable fact, but one

accepted by educators, that there is often a necessity for tentative
decision-making at the eighth-grade level.

In cities or counties where

there are both vocational and technical high. schools, a. student must
have some tentative career plan in order to choose between schools.
Also, even in an all-inclusive high. school, the student must choose
between an academic and vocational curriculum, and this must be done
upon entry into the school.

For example, if a young man wishes to enter

advanced training for a position as an electronics engineer, he must
have a strong background of high school ma.th.

Therefore, he must make

a tentative choice of occupation at the age of 13 or 14, when be plans
his high school curriculum.

To be sure, choices ma.de at this age may

be highly unrealistic, but still our educational system demands that
some general decisions be made.
1 ~orris, op. oit., p. 8.
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In discussing vooational. choice, Theodore Caplow stresses the fact
that the younger a person is when making a choice, the less realistic
these choices will be-•however, beo&UBe of our educational structure,
choices are made "under the impersonal pressure of the curriculum, and
remote from many realities of the working situation.•15
Since this dilemma does exist, it becomes particularly v.l.tal that
young people be gi.ven an opportunity to become acquainted with a large

number of occupations while still in the elementary school.

If they

have had ample opportunities to explore the world of work, they will be
in a much better position to make early tentative career decisions.

Thia

is not to say that such early choices are desirable, regardless of how
much early oareer exploration hu been accomplished. However, as long
as the educational system places students in this situation, it is the
responsibility of that same system to see that the young people are as
well prepared as possible to cope with tentative career choices.
To summarize then, exploration into the world of work is one very
important function of vocational guidance in the elElllll.e.ntary school.
Iith the natural curiosity that a child possesses, he or she can be
helped to develop early interests in a wide number of' occupations.

These early interests ir.ould provide a broad background of occupational
information which could help with eventual vocational choice. Also,
children need to learn how career choices will affect every aspect of
their lives-where they will live, who their friends will be, how they
will spend their leisure time, eto. It is important that young people
l5Theodore Caplow, The Sociology of Work (Minneapolis:
of Minnesota Press, 1957), P• 220.

University
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realize that their future jobs will affect every phase of their liveaeconomically, socially, emotionally, and educationally. And finally,
since children are often plaoed in positions where they llUSt make tentative career decisions at the ages of l' and 14, it is necessary to see
that they have as much occupational background as possible, in order to
help them make those decisions.

CHAPTER II
PRACTICI!S AND PROCEDURES FOR STRUCTURING VOCATIONAL INFORMATION
INTO THE Er.Ddl!}ITARY GRADES

The first chapter of this paper was devoted to the importance of
early attitude formation, and the desirability of a wide exploration of
the working world.

The developmental theory of vocational guidance was

examined, and reasons for the suitability of implementing a vocational
guidance program in the elementary school were discussed.
Now it is time to look at practical ways and means to introduce
vocational guidance into the elementary grades.

With the multitude of

approaches toward curriculum development and implementation that are
now being utilized on both the primary and intermediate levels, it
becomes difficult to select the most effective for any particular grade.
Nor is it necessary to decide upon just one method, to the exclusion of
all other procedures.

With the wide variety of materials now available

for use in the classroom, vocational information could be introduced into
almost any area of the curriculum--and must of the material could be introduced in an incidental, but still effective, manner.
However, since all good teaching is based upon sound planning and
well-organized procedures, it is obvious that elementary vocational
guidance will be most successful and fruitful if it is approached in a
systematic, business-like manner.

This is assuming, of course, that the

teacher is flexible enougtl to take advantage of all good learning situ•
ations that develop in a spontaneous, incidental way.
18

19
Unit Approaoh--E:f'fective for the Primary Grades
Since the unit method of teaching offers a wide degree of flexibility,
and a broad area in which to provide experiences and activities, the author
agrees with Willa Norris when she outlines the unit method, and points out
its suitability for all grade levels, but particularly for the primary
grades. 16 It is possible, with the unit approach, to work occupational
information into every area of the primary curriculum--art, music, langu.age
arts, reading, arithmetic, social studies, and health activities--if this
is desired.

Or, it can be restricted to only a few areas, if this is more

practical.
For instance, when studying community helpers (which is customary
in the first and second grades), it would be relatively simple to include
activities dealing with such helpers in every area of the curriculum.

The

art lesson could be built around a mural of community workers and their
jobs.

Individual paintings and drawings of workers busy with their duties

could also be an art activity.

Songs about jobs, and records with aocom-

panying activities are only a few of the programs which could be introduced
into the area of music.

Arithmetic offers many opportunities for learning

the responsibilities of the ba.nk. clerk, storekeeper, and department store
clerk, plus showing how such rudiments as counting and measuring, are used
in all occupations from the housewife to the policeman.

Rea.ding, of

course, offers a wide variety of occupational information.

Not only are

there innumerable "career" books and children's magazines available for
boys and girls of all ages with exciting stories of occupations and the
lh"Norris,
.
.
op. cit.,
P• 4l •
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people who perform these jobs, but there a.re sections within the basic
reading series devoted to ocoupations-•from milkmen to fir•en, and nurses
to social workers.

Language arts is another area which offers opportunities

for innumerable activities in the area of vocational development.

For

instance, stories, autobiographies, simple oral or written reports, roleplaying, and short dramatizations, could all prove worthwhile for primaryage children.

Hea.lth activities could concentrate on the danger011S aspects

of many jobs, and bow workers protect themselves and others through safety

procedures and devices.
If the classroom teacher prefers a modified unit stru.cture, then
occupational information could be presented in only selected areas of the
ourriculum-•it is not necessary to use all daily activities, each day, for
the presentation of a chosen unit, whether it be one on vocational infor•
mation or any other.
Norris has outlined an excellent program, for the social studies

area, for the first seven grades. The suggestions for the primary grades,
could be easily introduced in unit form, and all areas of the curriculum
could be utilized if the teacher so desired.
Kindergarten. The child learns about the work aotivi ties
of his mother, bis father, and other members of his household.
Grade 1. The child leams about work in bis immediate
environment--his home, school, church, and neighborhood.
Grade 2. The child lea.ms about coJlllBUnity helpers who
protect md serve him as well as about familiar stores
and businesses in the communit1.
Grade 3. The child studies ~e expanding communit7.
Emphasis is placed on transportation, communication, and
other major industries. 1
l7Norris, op. cit., P• 56.
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Upon looking at the suggested programs for the kindergarten and
primary grades, it becomes apparent that there is a wide range of pos•
sible activities which could be used in any or all of these grade levels,
and at any time when it would seem to be appropriate.

The following list

contains suggested activities which could be utilized in the classroom.
Assuming that the unit approach is chosen, these activities could be
inserted in any area of the curriculum, and at any point in the program
when they would be of the most value.

However, the activities are

placed under subject headings in the list below in order to make some
tentative divisions for clarification purposes.
Reading activities.

Independent reading of library books for oral
or written reports; group reading and discussion of the occupation
series in the basic reading texts; stories about jobs read to the
children by the teacher or others; career stories read from chil·
dren's magazines; and the reading of poems, plays, and skits.

Arithmetic activities. Role-playing of such individuals as clerks,
grocers, bankers, restaurant workers, policemen, nurses, doctors,
and teachers, to show the importance of counting and numbers in
all jobs; field trips to department stores, and food markets to
observe the use of addition, subtraction and such in the daily
tasks of workers; demonstrations of cooking and food preparation
to show the importance of accurate measurement; and simple budget•
pla.nning to stress how arithmetic activities affect every individual's
life.

Language Arts.

Again, role-playing of workers busy on their jobs
to show the tasks each person performs; simple skits and plays
(student-written and planned i f within -their capabilities); oral
and written reports about occupations; class "scrapbook" of jobs
with illustrations; stories abou't "What I Want To Be When I Grow
Up"; book reports on library career books or articles in magazines;
poems or riddles about jobs, written by the children and shared as
a group; and dramatizations of such popular T.V. programs as ''What• s
My Line."

Social Studies activities. All the activities listed above could
be also considered part of -the social studies curriculum wi-th such
additions as exhibits and displays (an example might be a unit on
transportation with students bringing in toy trucks, trains, planes,
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boats, etc. and explaining some of the tasks and responsibilities
of truck drivers, engineers, conductors, pilots, stewardesses,
captains, and dock workers); visitations to the classroom by
pa.rents or community workers to describe their jobs; field trips
to observe and visit with persons involved in a variety of occupations from unskilled la.borers to professional persons; the
preparation of bulletin boards by the teacher, students, or both;
the viewing of films, filmstrips, and slides; and the sharing of
personal hobbies or collections which are related to the study of
occupations.

Art activities.

such group activities as murals a.bout workers,
bulletin boards, charts, dioramas and panoramas could be used;
and individual activities such as drawings, paintings, clay
modeling and poster-making could effectively illustrate occupations.

Music activities. Learning songs about jobs; forming rhythm
bands to share musical group activities such as real musicians
experience; visiting with local professional musicians such as
the members of an orchestra or band, the piano teacher, or dance
teacher, to find out what their jobs entail; and malting field
trips to such local industries as record companies, sheet music
publishers, instrument factories, local radio and T.V. stations,
etc., to see how important music is, not only for plea.sure and
relaxation, but for the economic well-being of the community.
Health activities. Field trips to such community facilities as
the fire station and police station would help children realize
the importance of the protection that firemen and policemen
provide for them; visits to the classroom by the fire chief or
the police chief to emphasize such safety procedures as fire
prevention and safety rules for pedestrians and bicycles on
public streets and sidewalks; visits by nurses, dentists, and
doctors to discuss the importance of good health and how to
achieve it; and the designing and displaying of posters illustrating safety slogans or safety procedures observed on field
trips to various industries~-all of these activities would be
worthwhile and would help to make the class aware of the
importance of "safety on the job" at all times.
The preceding list is certainly not all-inclusive.

As

the unit on

occupations progresses, the alert teacher will discover opportunities to
present a great variety of a.ctivities--many of which are not obvious until
the class enters into discussions, with questions raised and new ideas
expressed.

However, as in all planning procedures for effective classroom
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teaching, some basic approaches and suggested activities should be outlined.

The previous suggestions are the author's attempt to do this.
As an example of an original approach to the study of occupations,

John A. Wellington and Nan Olechowski discuss the use of the interview
technique with third graders.

With the teacher's assistance, the

children drew up the following list of questions they could ask in
interviews with pa.rents, neighbors, and relatives.
1.
2.

3.
4.

5.

What is the title of your job?
What are your working hours? Do you have to work at
any other times?
Where do you do your work?
How does your work help our families or our community?
What do you like best about your work118

In some oases, the interviews were taped, and the opportunities to
hear their own voices made the procedure especially interesting to the
students.

The authors of this article felt that many benefits were gained

through the interview technique.

The children became more a.ware of adults

as working people, friends and rela.ti ves took on differen·t; images because
of the kinds of work they performed, the boys and girls discovered that
jobs have advantages and disadvantages, and that jobs involved different
hours, places, and interests. 19
In conclusion, it cannot be stressed enough that simply dispensing
information about jobs is an inadequate approach to the teaching of
vocations.

Exploring occupations entails finding out the intangibles

a.bout jobs, such as the influence that the desired occupations will have
on every facet of an individual's economic, social and emotional life.
18John A. Wellington and Nan Olechowski, ••Attitudes Toward the
World of Work in Elementary School," The Vocational Guida.nee Quarterly,
Vol. XIV, No. 3 (Spring, 1966), p. 161.
19Ibid.

-
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Children, even the very young, understand the differences in the way that
the members of the community live, the kinds of activities they enjoy,
and the ways they dress, speak, and act.

Bringing in all of these factors

should be an integral part of an.y unit on occupational information.
And finally, of utmost importance, is the responsibility which the
teacher of vocational information has to see that positive attitudes
toward the world of work are instilled in young children at a time in
their lives when basic attitudes are being formed--attitudes which may
well be with them for the rest of their lives.

Perhaps the significance

of early influences upon the child and his development, can best be
summarized by the following quotations from a paper written by George E.
Hill, for the APGA position:
Boys and girls face the constant necessity of choice-making
and problem-solving. Thus they need to mature gradually in leam...
ing to make choices, to plan their lives sensibly, and to solve
their problems rationally and with a high sense of moral values.
• • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • •
The increasing complexity of choices--and thus of decisionmaking.--and the growing awareness that basic attitudes and choices
begin early in the child's life have sensitized many teachers and
administrators to the need for a critical evaluation of early
childhood education and of middle-childhood education as to their
impact upon the child's growth in life planning and choice making.
The jokes about deciding to go to college in kindergarten are
overdone, but there is an undertone of reality in them.
• • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • •
The instructional program of the elementary school needs much
attention to experiences which help children develop accepting
and respecting attitudes toward the work of all people. Such
attitudes are essential to good employment relations in adulthood
and are a significant part of our personal values in life. Teacher
and counselor will plan such activities as suggested • • • with
proper regard for values and attitudes.20
20George E. Hill, Position Paper, American Personnel and Guidance
Association, from Dinkmeyer, Don, Readings in Guida.nee in the Elementary
School (New York: Selected Academic Readings, Inc., 1965), pp. HLL 2A-llA.
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Integration into Social Studies Program--An Approa.cb for the
Intermediate Grades
The unit approa.oh is not the exclusive property of the primary
grades.

It can also be used effectively with the intermediate grades,

junior high school students, high school pupils, or even with students
high.er up the educational ladder if it seems desirable.

However, the

curriculum beyond the third grade does not allow for the wide degree
of flexibility fowid in the lower levels.

There are more specific skills

to be taught and the subject areas are outlined more rigidly and cannot
always be adapted to the unit study which might be in progress.

A good

example of this is an experience of the author's with fourth-grade
pupils.

In the Vigo County School District of Terre Haute, Indiana,

the fourth grade social studies program was built arowid the past history
of the county, from its origins to the present time.

A unit on voca-

tional information could have been presented along with such a study,
but only with severe limitations.
been restricted to local

The vocational information would have

occupa~ions--those

of the past and present.

Also,

since the entire history of the county was to have been reviewed within
a semester, it would have been impossible to develop any kind of extensive
occupational study--the time element simply would not have allowed for
more than a brief look at the world of work.
It would seem, therefore, that in order to do justice to a study of
vocations in the fourth, fifth, and sixth grades, the study would need to
be planned a.a a part of one specific area of the curriculum.

Just as a

unit on learning to tell time is a part of the third grade arithmetic
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curriculum, so could units on occupational information be planned for the
intermediate grades.
As has been pointed out in the discussion of the unit approach for
the primary grades, many areas of the curriculum lend themselves to a
variety of occupational activities.

The language arts program, for

example, would certainly allow a wide variety of worthwhile activities in
a study of vocations. One practical approach would be to combine the two
areas of social studies and language arts--using both for an occupational
information program.

Other combinations of subject areas could be

utilized equally well.
However, since the social studies program can be directly related to
the study of occupational information, it would seem to be a logical area
in which to incorporate such a study.

The social studies area. could easily

present a.n analysis of the working world, and the social and economic
implications of a highly industrialized society.

Students in the inter-

mediate grades still possess a lively curiosity about jobs and the people
who perform them, but now they are ready to deal with more complex and
abstract concepts about occupations.

While the studies in the primary

grades have been concerned with the family and the community, the students
in the fourth, fifth, and sixth grades a.re ready to study the relationships between the production of raw materials and manufacturing, the
vital importance of rapid communication and transportation, and the
highly interdependent nature of the industrial society in which they
will live and work.

They will begin to see that the occupation which

they choose to enter will place them somewhere on the economic and social
scale.

.And regardless of what their job interests might be, it will
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become clear to the older students that the earning power of an individual
is closely related to his educational background.
All of these concepts can be effectively presented to the later
elementary students.

They are ready to grasp many of the implications

inherent in job choice••implications which are not obvious when job facts
are explored. in a superficial manner.
Just as there are a multitude of methods and activities for presenting occupational information to students in the primary grades, there
are an equal number of procedures which can be utilized. in the intermedi•
ate classrooms.

Many of the activities listed below have already been included in
the listing of primary-grade activities. However, because of their adapt•
abilit7, they are also included in this list for the later elementary
grades.
Field tripa. These can be much more extensive than the trips
planned for younger children. Visits can be made to dairies,
truck fal'lling areas, manufacturing plants, wholesale outlets,
food-processing plants, and retail stores. Trips tbrougb television and radio stations could be especially significant for
older children, because they can readily see the relationship
between advertising and the economic existence of each station.
They will also understand the vital importance of communication
in this complex world. The pupils would gain much through
visits to the airport, and railroad and trucking terminals, for
they can be shown that without the rapid and efficient transportation of people and goods, the entire economic position of this
country would be placed in jeopardy. The students should be
given opportunities to observe persons working in service occupations, local and federal government jobs, and in such unusual
occupations as circus performers, F.B.I. agents, or even deepsea divers. All field trips should be preceded by a discussion
of the forthcoming trip, and the important processes, activities,
and so forth, to be observed. After the trip, either a follow-up
group discussion or individual reporting would help to clarify
the observations of the students.
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Classroom visitations. Visits to the class by persona employed in
manufacturing or research plants, those who work in service occupations, or individuals who hold professional positions, could
stimulate some penetrating class discussions. Unusual stories of
individuals a.nd their quests for occupational satisfaction would
be of special interest to the students. Goldie Kaback tells of
one teacher's experiences:
A sixth grade teacher recently reported the following experience about providing occupational information
to a group of socially disadvantaged children. Acting
on impulse, she called the Urban League in her city a.nd
asked whether they could send several people to talk to
her pupils about the hardships they had encountered before
they entered their present occupations. Six men, representing the professions a.nd the trades, responded eagerly.
As she told it, some of the teachers were moved to tears
as the children sat enraptured at the personal a.nd occupational information spread out before them. The men too
were so enthusiastic about the response from the children
a.nd the types of questions asked of them that they have
since called the school to ask when they might come again
and for the school not to forget that they were always
available for discussions of this kind.21
Again, in order to gain maximum benefit from these visitations, the
children should be adequately prepared to ask worthwhile questions-this involves pre-visit preparation by the teacher and the class.
Dramatic activities. There are a great num·ber of dramatic activi ...
ties which fourth, fifth, a.nd sixth grade students would enjoy.
Role-playing and skits are two effective ways to dramatize occupations. Plays prepared by the students could be presented. Television shows such as "What's My Line," "I've Got A Secret, .. a.nd
nTo Tell The Truth, n could be enacted in the classroom. Not only
would the children enjoy these activities, but they would also
learn must about occupations as they researched their various roles.
Literary activities. The possibilities here are almost endless.
Biographies, auto-biographies, written a.nd oral book reports, reports
from magazines, original stories and poems, a.nd interviews are only
a few of the activities for older students. Writing letters to
firms requesting information, planning field trips, or requesting
personnel for classroom visitations would provide excellent training in letter-writing skills. A class book, filled with reports of
student's hobbies a.nd accompanied by illustrations or display would
be of interest to the entire class. One other activity which would
2 ~aback, op. cit., p. 166.
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give older boys and girls training in working independently in small
groups, and coordinating information, would be committee work involving research and reporting.
Audio-visual activities. Films, filmstrips, and slides are among
the activities which are effective ways of presenting information
about vocations. Intermediate-grade children could also plan and
prepare such audio-visual materials as displays, relief maps, charts,
posters, and bulletin boards. Overhead projectors and tape recorders are two more devices which could be used effectively in a study
of the working world.
Special activities. As the discussion of occupations leads to
various parts of the country, local customs could be explored.
Musical activities such as songs and dances peculiar to particular
regions could be included as a part of the study. Student art
work, through such media as oil paintings, water-color etchings,
chalk and charcoal sketches, and mural work, could reflect the
varied life and customs of the different locales. Two other
special activities which deserve a place in the program of occupational information are panel discussions, and round-table discussions. These are excellent methods for insuring that individual
students are held responsible for specific information. At the
same time, the other students are reacting to the information
being presented, and thus they become involved in the discussions.
As the author pointed out in the preceding section on unit activities
in the primary grades, no list is all-inclusive.

The older elementary

students will have many fresh ideas for the study of workers, and will
contribute eagerly to the program of occupational information.
The teacher has special contributions to make when working with
fourth, fifth, and sixth graders.

These children need accurate information

and wide opportunities to explore, observe, and participate in the world
of work.

The teacher is responsible for knowing a great deal about the

occupations to be examined, and she ia equally responsible for helping
the class locate information when it is not easily accessible.

Of course,

she also has the responsibility of helping her students continue to
build wholesome, positive attitudes toward all worthwhile occupations.
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And finally, she must help ttie pupils in the later elementary years to
see the complex relationships and interdependencies that exist in the
highly mobile, industrialized society of which they are a part.

Willa

Norris summarizes some of the results that a thorough and continuous
program of vocational information can achieve.

By the time the child completes kindergarten and grades l through
6, he ha.s begun to understand man's dependence on the earth for
food, clothing, and shelter. He has learned to understand and
appreciate the work of others in providing the necessities of
life. He bas learned to contrast the work of the city with
that of the country, the work of other nations with that of
his own nation. Now when he chooses his electives :for junior
high school, he will have a rich reservoir of occupational
information to draw on in making those decisions that are of
such great importance to his vocational future.22
If the above goals have been accomplished, then the program for
occupational information in the elementary grades will have made rich
contributions to the educational and social development of the students.
These accomplishments alone make such a program a vital and worthwhile
pa.rt of the total school curriculum.
2 ~orris, op. cit., P• 130.

CHAP.rER III
SPECIAL PROBLFJAS TO BE CONSIDERED IN THE AREA OF VOCATIONAL
GUIDANCE IN THE

EC·FX~~TAH.Y

SCHOOL

For all those individuals involved in vocational counseling, whether
they a.re teachers presenting units of occupational information in the
classroom or guidance personnel attempting to assist students in making
college and job choices, there a.re several special problems which need
attention.

At the elementary level, these problems a.re especially sig-

nificant, for it is during the early years that attitudes a.re shaped and
patterns of performance established.

It is the author's intent to look

briefly at some of these problems--not with the purpose of presenting
solutions as to how they should be dealt with--but to simply examine some
of the implications of working with children who need special attention
and to consider the responsibilities which the teacher or counselor faces
when presenting occupational information to these students.
Occupational Information and Exceptional Children
Two groups of students which a.re receiving an increasingly larger
proportion of time and attention a.re those students who a.re classified as
either gifted or retarded.

While it is true that many of these exceptional

children are being placed in special classrooms where they receive concentrated attention and assistance, it is also true that many remain in
the "normal" classroom and work along with other students of varying
abilities.
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The Gi£ted
The gi£ted child, who is usually classified as gifted because his
I.Q. ranges above 130, and because he is an individual whose performance
in many areas is consistently superior, is often found in the regular
classroom.

Many times, there are no special facilities for gifted chil-

dren, and it becomes the responsibility of the student's teachers or
counselors to provide enriching experiences for the young person.
The children need many special opportunities to explore the world
of work, for many of the gifted are multi-talented.

In many cases, they

could be successful in any number of careers, or in a variety of educational curriculums.

Also, as pointed out by Barbe and Chambers in an

article on the career requirements of gifted elementary children, "there
is mounting evidence that the selection of a career is of major concern
for them sooner than had been previously thought." 23
Too often the talents of these gifted children are not properly utilized.

If they become bored and disinterested in school at an early age,

apathetic behavior and poor attitudes toward all learning can result.

That

this problem exists was recently pointed out in an SRA Research Report:
Evidence also indicates that the problems of underachievement
and the waste of talents of many gifted children begin in the early
years. A lack of values and purpose, low aspiration, a sense of
worthlessness--all these are attitudes that begin forming in early
life. If the school is to help children with such attitudes, its
efforts must start early and be persistent. Children in elementary
school can change patterns more easily because they are in early
stages of development and their problems have not had a cha.nee to
become deep-seated. There are also many years of development ahead
in which to help the child.24
23walter B. Barbe and Norman s. Ghambers, "Career Requirements of
Gifted Elementary Children and Their Parents,.. The Vocational Guidance
Quarterly, Vol. XI, No. 2 (Winter, 1963), p. 137·
2 ~ildred McQueen, Im orta.nce of Elementa
Guidance, Science Research
Associates Research Report Chicago: Science Research Associates, Inc.,
1965), p. 1.
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Also, from the viewpoint of society, the waste of the talents of
these gifted people has been costly. Of course, society is concerned
that all individuals have opportunities to realize their unique potentie.ls, for this concept is the very basis of "the American way of life."
However, there is more at stake, from the viewpoint of American society,
than the fulfillment of individue.l dreams and desires.

Gilbert Wrenn

sums up this viewpoint.
The academically talented are receiving a great deal of
attention. This is as it should be, for failure in the past to
identify students in this category and to motivate them to appropriate intellectual achievement has cost both those students and
society a high price. The cost to society has been the greater
perhaps, when its long-range survival needs are considered. Cer•
tainly society's loss has aroused more concern than has the loss
to the individual student. We are a bit frightened not only by
the advances of the totalitarian nations but by the substantial
technological and social developnents in such areas as Westem
Europe, England, Russia, and Japan. In observing both our
ideological friends and enemies it behooves our society to
marshal! all available brain power if our leadership is not to
be lost or neutralized.25
It would seem then, that e.11 individuals working with talented
children have special responsibilities to these children.

For those

presenting occupational information, it becomes evident that providing
opportunities for positive attitude formation toward the world of work
and rich opportunities for exploring this world are doubly important.
Also, numerous special projects, interest groups, and supplementary
materials should be provided for these able students.
To understand and appreciate such children, to give them the extra
time and attention they need, and to help them recognize their special
25Gilbert c. Wrenn, The Counselor in a Changing World (Washington,
D. C.s American Personnel and Guidance Association, 1962), p. 70.
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talents and the responsibilities that these talents entail, are all
obligations of the teacher and counselor.

To help these children

achieve high goals is the responsibility of all parents, teachers,
and counselors who are concerned for the future success and happiness
of each child, and who a.re also concerned with the contributions these
children can make to a progressive, creative society.

Finding the

right career is one step toward personal satisfaction in life.

At the

same time, it will place the individual. in a position to contribute to
the world a.bout him.
The Retarded
A very different type of student, but one which needs as much
special consideration as the gifted child, is the student who is either
considered a very slow learner or retarded.

It is true that there are

already many special classes provided for the young retarded student-classes which teach him special skills. One can read repeatedly of the
work being done about the country in vocational education centers for
retarded children.

It would seem that such centers are gradually

becoming more plentiful and the number of trained teachers who are
qualified to work with retarded students is increasing.
However, it is also a fact that many areas ha.ve neither the funds,
nor the personnel to work with the very slow students.

These handicapped

children need a great deal of special attention, and while very few
classroom teachers or counselors would feel equipped to give the retarded
child training in specific job skills, there is an area in which school
personnel can provide a great deal of help.
area:

Helen Isbitz points out tbis
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Studies of vocational adjustment of the slow learner show
that where these people fa.i.l to obtain or keep jobs, the cause is
not in actual performance of the job, but because of tardiness,
S:bsentee~sm! failure to adjust to others, inabili·ty to 2Gake
orders, indifference, a.nd other personality handicaps.
'.Phus it becomes obvious that training in specific skills is not a.s
significant a.s developing proper attitudes toward the job itself, a.nd
wholesome attitudes toward co-workers.

Again, the vital importance of

forming positive attitudes a.bout the world of work is pointed out.
Teachers who are presenting units of occupa.tiona.l information have a.
special responsibility to see that these slow a.nd retarded children
develop habits which will be of major importance, not only on the job,
but in all areas of their lives.

As Isbitz points out, society expects

slow learners to function adequately:
Since society expects slow learners to maintain themselves
by competing with employable persons of •average• intelligence,
the teacher who recognizes her pupils' handicaps starts early
to prepare them to succeed in getting, and holding, positions
within their capabilities. Although she cannot prepare them for
specific jobs, she can adjust them to the wider society of the
economic world.27
It is now an accepted fa.et that most retarded children oa.n learn a.
trade, and need not be a burden on society.

However, as a supplement to

skill training, there is a definite need for training in character traits.
Harold Michal-Smith ha.s made a study of some of the personality
traits that are necessary for four different types of work--social,
repetitive, ma.chine operative, and manual.

He found, for example, that

an even disposition was highly important for social, repetitive, and
26Helen F. Isbitz, nslow Learners Look Ahead to Jobs," Instructor,
Vol. L.~III, No. 10 (June, 1954), P• 51.
27 Ibid., P• 78.
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machine operative types of work.

Responsibility was of major importance

in manual and repetitive work--while personal attractiveness was vital
for those involved in meeting the public.

He concluded that if those

individuals involved in presenting vocational guidance to mentally
deficient students would help them to develop emotional aptitudes as
well as mechanical aptitudes, many employers would cease to be prejudiced against the retarded, and would find them to be efficient and
28
valuable employees.
The obligations which teachers and counselors of occupational
information have to the mentally retarded cannot be overstated.

While

not all teachers and counselors are trained to teach job skills, they
a.re in a position in the elementary schools to help shape attitudes,
aid in the formation of good personal habits, and try to see that wholesome character traits are developed.

Michal-Smith sums up the situation

in the following statement:
There are many character traits which employers consider
essential or at least desirable in relation to the various types
of work. Obviously all of these personal characteristics cannot
be taught in the classroom. Their importance, however, cannot
be over-emphasized. To illustrate--the mental deficient with
a pleasant, apparently well-adjusted personality will undoubtedly
present himself as a much more desirable employee to a personnel
director than a.n ill-tempered neurotic--even if the ill-tempered
is better skilled at bis trade.29
28Harold I. Michal-Smith, "Personality Training in Vocational
Education for the Retarded Child," Journal of Exceptional Children,
Vol. VXII, No. 1 {January, 1951), P• 108.
29Ibid.

-
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Helping Minority Groups Prepare for Occupations
Others speak of 'alienated students;• members of minority
groups who are not readily aooepted by tile larger school popu•
lation. Their minority status may be either ethnic or economic
in nature but, in any event, their isolation and sense of alienation is a crippling factor. It places a damper upon their
intellectual ag8 social development or worse, breeds resentment
and hostility.
This very serious problem, the la.ck of opportunity for the children
of minority groups, has become a major concern to today's society.

In

recent years, the social and economic handicaps which face minority groups
have come to the forefront of the American scene.
Much is being done to remedy the plight of the Negro and other
minority groups, but a great deal remains to be done.

The teacher of

occupational information can make some real contributions to the voca.tional development of these children--not only through attitude formation
and exploration, but by allowing the young people to present the special
contributions of their own ethnic groups.

If these children can obtain

some prestige and respect within the schools; if they can achieve a
degree of social acceptance, then the job of the counselor or teacher
presenting occupational information is greatly simplified.

True eco-

nomic opportunities £or minority groups will not exist until social
opportunities also exist, and the area where elementary school personnel
can be most effective is the area of social development.

Very young

children readily accept the members of other races if they are working
and playing in a prejudice-free atmosphere.

True, the teacher cannot

control the environment outside of the school, but she may help modify
it by the activities which are presented in the classroom.

30wrenn, op. cit., p. 72.

Goldie Ruth

Kaback has some suggestions for helping the children of minority groups
to achieve social prestige and acceptance in the school environment:
The elementary school tea.ahers, mindful of the fact that
when children are left alone they readily accept each other
without regard to the social status value of their pa.rents• occupations, helped the children to recognize the social and cultural
heritage which makes up the American way of life. The children
became acquainted with the special contributions of the several
minority groups represented in the school. The teachers asked
the pa.rents of these minority groups to prepare native dishes,
to demonstrate native folk dances, to display handicraft work so
that the children might be able to see for themselves the cultural contributions of each group to society as a whole.31
Another area in which the teacher and counselor can be of service
to minority groups is to become more closely acquainted with and acceptive of the pa.rents of the children in their classes who are members of
minority groups.

There is an increased knowledge of the influence of the

attitudes of pa.rents and the home environment on the development of young
people.

If parents continually display the resentment and hostility which

they feel as members of groups who a.re not socially and economically
accepted, then a. vicious cycle is perpetuated, for the children will
usually reflect the pa.rents• attitudes.

In order to modify this situation,

the teacher and counselor need to work not only with the children, but with
the parents as well.

Much can be done if the parents feel encouraged to

visit the school and participate in sohool activities.

Miss Ka.back points

out how one elementary school helped parents understand the ways in which
they could possibly affect their children's future choices of occupations.
3lGoldie Ruth Kaback, ..Automation, Work and Leisure: Implications
for Elementary Education,•• The Vocational Guidance Quarterly, Vol. XIII,
No. 3 (Spring, 1965), p. 204.
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The school counselors held parent workshops for all parents in
order to help them to become more aware of their feelings toward
automation, education, the social status of occupations, and
how such attitudes, t~~smitted to children influence future
levels of aspiration.
She goes on to explain some of the steps which the school took to
assist these parents in improving their own economic positions:
One of the school counselors, in an attempt to help provide
a more adequate model of a working parent in a subsection of the
community where most of the families receive public assistance,
encouraged a group of mothers to come in twice a month to talk
about their own educational and vocational plans and how they
could best realize their own goals • • • • Du.ring the several
meetings, representatives from evening schools explained the
various courses of study open to women during late afternoons
and early evenings; representatives from the State jgnployment
Service spelled out the requirements for different jobs and
how such requirements could be met; and Department of Welfare
representatives promised special assistance to the women who
had marketable skills. While it is too early to estimate the
effects on the elementary school children whose mothers participated in the meetings during the school year, the general
impression among the teachers in this school is that the children are more aware of the importance of educational and vocational planning even for adults.33
There is one other area which provides special opportunities for
the vocational information teacher.

All children, and especially those

from minority groups and slum areas, identify with adult models--with
ttheroes... Many times the adults which children choose to admire are
either unrealistic or undesirable choices.

The television and movie

personality is so far removed from the child's environment, that he or
she provides a highly unrealistic vocational model.

On the other hand

the neighborhood gang leader, who is very much a part of the child's
day-to-day environment, provides an adult model whose effect upon the
child's development could be detrimental.

32rbid.
33Ibid.
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Walter M. Lifton suggests that teachers and counselors have a
responsibility "to take an active role in publicizing desirable role
models to populations now using antisocial models."34 This could be
done by bringing both professional and trade people into the classroom
to discuss their work with children, and also by field trips which allow
children to watch these adults as they perform on the job.

If young

children can be shovvn that the work of a television technician, professional ballplayer, or social worker has moments of drama a.nd excitement, there is a strong possibility that the neighborhood tough will
seem less glamorous and admirable than he dia previously.
In conclusion, it would seem that the teacher of occupational
information has special opportunities to contribute to the social and
vocational development of minority group children.

It is the responsi-

bility of such individuals to see that these opportunities are utilized
to the fullest extent, for providing equal social and economic participation for all members of American society has long been the goal of its
concerned citizens.
34v1a1 ter M. Lifton, "Social Forces and Guida.nee in the Elementary
School," The Vocational Guidance Quarterly, Vol. XII, No. 2 (Winter, 1963-64),

P• 91.
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Voca'tional Guida.nee in a Changing World
As the planet Earth spins rapidly throusn space, events on the face
of this planet seem to be spinning just as rapidly!

Changes in the entire

social, moral, and economic characteristics of nations are occurring at
such an accelerated pace, that at times, most individuals feel they have
been caught up in a whirlwind from which there is no escape.
This era of the Twentieth Century, with all its rapid technological
advances, is a bewildering, frightening, and yet exciting age in which to
live.

The implications for the teacher or counselor who has the responsi-

bility for presenting occupational information to students seem boundless.
In order to do justice to the young people who will be the leaders of the
next generation, school personnel must consider the future in terms of
present-day trends--and they must try to project their thinking ahead in
order to fully appreciate the changes society will undergo because of
these trends.
To try to analyze, or even examine, all of the social and economic
changes that are taking place would fill a volume.

Therefore, it is the

author's intent to look only briefly at some of the present-day trends which
the teacher or counselor of vocational information must consider.
Gilbert Wrenn points out all the changes which the la.bor force itself
is undergoing. :M.inori ty groups, such as the Negro population, will certainly have a more prominent place in the la.bor force of the future.

The

number of working women has increased rapidly-by 1970, in a 10 year span,
it is predicted that there will be a 25 per cent increase in women workers.
The labor force will be made up of better-educated individuals, a.s the
duration of formal schooling gradually increases. Also, workers will be
frequently retrained, as technological advances make this imperative. .And
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finally, the number of workers available for jobs will increase rapidly,
ma.king strong competition within the l&.bor force. 35
Urban and suburban trends, the mobility of the working population,
unrest in the world among underdeveloped nations, the possibilities of
war or peaoe, the changing role of the government, the rapid increase in
the crime rate-...all of these trends have social, moral, and economic
implications for vocational counseling.
The area of social and moral changes, such as the disintegration
of the family unit, tbe emphasis on sex and early marriages, and the
quest for equality by minority gToups are all a pa.rt of this rapid reorganization of values and viewpoints.

Also, the growing amount of

leisure time available for workers means that not only must young people
be trained to fill positions on the labor market, but they must also be
prepared to use their leisure hours in worthwhile, satisfying activities.
Here, again, it is obvious that the teacher or counselor of occupational
information must extend his role and responsibilities to include pre•
paring students for purposeful leisure time programs.
And last, but certainly not least significant, is the advancing
technological nature of industry.

The implications of new technological

developments will profoundly affect careers and occupations, and will
mean. the extensive retraining and mobility of workers.

While these

technological changes will vastly benefit mankind, they will also oreate
new problems, frustrations, and pressures.

35wrenn, op. cit., PP• 22-26.
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It is obvious that teachers and counselors of occupational information will need to be highly flexible individuals--individua.ls who are
realistic enough to look forward and see that the world of tomorrow will
be vastly different from the world of today.
what the future holds.

No one can predict accurately

Still, new directions and a changing pace are

already here, and it is the responsibility of all who work with youth to
reco81lize and accept the fact that a. new way of life is emerging.
Next Generation:

In

~

The :Prospects Ahead for the Youth of Today and Tomorrow,

Donald N. Michael summarizes the responsibilities that the present generation has for today's youth:
In particular, regardless of the great personal pain it will entail,
we must explore, more honestly and intensively than most of us ever
do, which of the values and goals that we hold dear are appropriate
to inculcate in youth for living in tomorrow's world--or for ourselves to live by in plamrl.ng for and guiding them. Only if we
have the candor and courage to do this can we hope6to help youth
into their world or to live meaningfully in ours.'

36nonald N. Michael, The Next Generation: The Pros ects Ahead for
the Youth of Today and Tomorrow New York: Random House, 19 5 , p. 193·
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